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About this course

In this global history course, you will learn not just by reading and watching lectures,
but also by analyzing historical documents and applying your knowledge. The core of
this course is a series of weekly lab assignments in which you and your fellow students
will work in teams to use historical knowledge from the course to solve problems and
develop new connections and interpretations of primary historical materials.

Length: 12 Weeks

Effort: 3-7 hours per week

Institution PrincetonX

Subject: Humanities

© More about this course

Level: Intermediate
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The GHL's online.classroom brings

together learners from all over the

world to learn with and from each

other.


Vorführender
Präsentationsnotizen
For the better part of a decade, the Global History Lab (GHL) has offered an online, open-access course that invites learners to study the history of the world, together. From the start, the Lab has been committed to the inclusion of the excluded: the course was created and adapted to meet the needs of refugee and migrant learners, over 70 million of whom lack access to higher education. This course not only expands the educational opportunities available to refugee learners, but also understands their voices and narratives as part of global history. The GHL’s global classroom is thus not only a learning medium, but also learning material, as students learn both with and from each other and the vast range of experiences present in the classroom.



PrprTss
BADL
AIACRE



Vorführender
Präsentationsnotizen
This is because collaboration, conversation, and connection lie at the heart of the Lab’s pedagogical approach. In many classrooms, students learn in parallel, sitting side-by-side but rarely interacting in a way that contributes to their shared knowledge. The GHL inverts this paradigm, bringing together students who may never share a physical classroom through the co-creation of historical understanding.
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Learners work’on historical case studies in

small groups, .uploading their work to the
class gallery space.


Vorführender
Präsentationsnotizen
Each week, students at each partner site work together to analyze primary sources, building their interpretive and analytical skills as they piece together fragments of the past. They then synthesize their work in a presentation that is uploaded to the class gallery space for their colleagues around the world to view. Because each group works on a different case study, they rely on their counterparts around the world to teach them about other topics and sources. Interdependence is built into the class structure, and students are encouraged to see their peers, near and far, as contributors to the class’s growing reservoir of shared knowledge. The many perspectives that students bring to the classroom, and the narratives they study and create with each other, both enrich learners’ experience in the class and suggest possibilities for global histories that are more polyphonic, dialogic, and decentered.
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ietnam’s civil war was meant to be one of the most controversial and influential events in
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ample student reports from Princeton and Geneva on
what they learned from peers in Africa and the Middle East.
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Vorführender
Präsentationsnotizen
In fact, the Lab’s global history course sparked conversations among graduates and instructors of the course about the narratives and authorial voices that are included in global history: academic historians are predominantly from developed countries in the global north. Realizing that the diversity of the Lab’s classroom was not always reflected in students’ learning materials, in 2019 we launched a second course, History Dialogues. In this course, students receive training in oral history research and project design, which they then put to use carrying out an independent historical research project in their community. Students develop skills in critical inquiry, project design and implementation, and research methods as they make original contributions to historical knowledge, expanding not only our knowledge of the past, but also the range of voices that narrate that past.
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Uganda, Kenya, and Jordan with
members of the GHL teaching staff.






Vorführender
Präsentationsnotizen
While the Lab’s online history course is open to anyone who would like to enroll, working with partner institutions in this networked model meshes the advantages of online and traditional classrooms. Students benefit from perspectives, insights, and connections of a global classroom, while at the same time benefitting from the small class size, personal attention, and structure of in-person learning. Each additional partnership in the Lab’s growing network multiplies the possibilities for conversation and learning across borders.
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Vorführender
Präsentationsnotizen
When the Lab began seven years ago, it had only a few partnerships with NGOs serving refugees in Africa and the Middle East. Now, the Lab’s global classroom includes students from five institutions in North America, Africa, and Europe: Princeton, Sciences Po in France, Panteion University in Greece, Whitaker Peace and Development Initiative in Uganda, and Kepler in Rwanda. 
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Vorführender
Präsentationsnotizen
The world is crisscrossed with borders, visible and invisible, hard and soft, geographic, ethnic, linguistic. What most of these borders have in common is that they are historically constructed and thus contingent. The world did not need to look the way it does today, and that realization eases the imagining of futures vastly different from the troubled present. The Global History Lab brings together learners from all over the world, from all walks of life, to engage in the collaborative study and understanding of global history, and in that way it is fundamentally about the past. But in the conversations it fosters, the spaces it creates for empathy and solidarity across borders, the ways it reimagines what a classroom can be and what history can do, it is also about the present, and the hope that a more diverse, polyphonic understanding of the past can contribute to a more empathetic, generous future.
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The Universal Declaration of Human Rights related to Stateless

Our fifth discussion has tried to show how UDHR has helped in prolonging life
stateless people even though it has limitations on safeguarding all the stipulate
study the main background for UDHR and highlight the important points of the
stateless peoples. At last we attempt to show the ‘handicapped’ nature of the dé

*...the peoples of the United Mations have in the Charter reaffirmed their faith in findamental i
dignity and worth of the human person and in the equal rights of men and women and have detlg
social progress and better standards of life in larger freedom,” (UN C.'mrrer', 1948)

Following the inconceivable atrocities during the thirty years world wars, it
predatory nature was vividly seen. It was also seen that in such a large scale Wi
all are entangled and interdependent. Because of the war states failed
protections, many people became stateless. So nations wanted a new model thal
but not only local. Conseguently, UN and the Human Right Commission were
nations who had been active in those atrocities. Religious organizations and §
Thomas Jefferson and John Lock had been discoursed the notion of “all men ar
was the world wars that helped to sink into the mind of the empires. The wal
strong relationship between peace and preservation of human right. So, it might
the Charter, UDHR and other salient humanistic documents are the product of in|

The Articles in the UDHR addresses rights of individuals, political and civil rights, |
rights including the legality of the rights. The declaration has also been reinforet
convention (1951), the UN covenants on Civil, Political, Economic, social and Cull
and the convention on the rights of child (1988). The International Covenant on
and Cultural Rights (ICESCR) provid

social security, protection of el

adequate standard of living, to edu

_ fard of physical af

and right to participation in cultural

stipulated rights in those documeni

as intended would create utopia in

covenants do give much sense to
are the one who have been under
have seen in all other discussion, slaves, indentured laborers, marginalized
people who are suffering because of brutal dictators are all stateless.

Kakuma Refugee Camp

As the stateless people do not have a meaningful say or representation they cami
from the state. UDHR is designed to protect individual rights and it goes
boundaries, so it would have significant positive impact to stateless if implement

! http://www.un.org/enf/udhrbook/pdf/udhr_booklet_en_web.pdf

Sykes—Picot Agreement

Arabs under the rule of the Ottoman Empire

The Ottoman Empire ruled the land of the Arabs in the name of religion for 400
years in a row, and at the end of the nineteenth century the Ottoman state began
pummeling on the impact of the Turks nationalism, backed by France, and at that
time it was growing idea of nationalism among many people. The most important
were the Arabs who were following the rule of the Hashemite's in Makkah Prince

(Hussein bin Ali) Sharif of Mecca.

In 1870, The Turkish nationalist ideas may significantly penetrated the body
of the Ottoman Empire, and during the rule of Sultan Abdul Hamid Il, who
was the last Islamic actual ruler for the empire, they established the
advocates of these institutions and associations that carry their ideas
concepts. The most important of these associations Association of the Young
Turks was founded in Paris in 1889 and had other branches in Berlin,and in
parts of the Ottoman Empire in Salonika and the Capital Constantinople. This
association was able to put her feet in the Ottoman army and had a military
wing known as organized Ottoman Union. It also had a civil suite called a
regularity and promation. In 1889, the two parts agreed to be named Party
of Union and Progress.

Sultan Abdul Hamid II

The spread of the Party of Union and Progress influence in the state, the annexation
of much of the first Legion dominant Astana officers, as well as the second and third

Legion stationed in the states of the Ottoman remaining in Europe.

The ideas of the party are based on the deployment of Turkish nationalism over all
the states and erase the Arab culture and the separation of religion from
government. The party started applying it, although Sultan Abdul Hamid Il has tried

to resist these associations and stick to the idea of the Islamic state union. However,

he failed in front of them, especially after they took over the military.

The generals of the Party saw the need to get rid of the Sultan Abdul

Hamid

Il and overthrow his rule, and connected this desire with the desire of the

major European countries.
Arab Revolt

During this time, in the Ottoman Empire the Arabs were under the
rule of Prince Hussein ibn Ali Sharif of Mecca, who has been following
with concern the end of his close friend the Sultan Abdul Hamid II
and the Turkish nationalists where able to come to power under the
leadership of Mustafa Kemal Ataturk, who started the policy of
Turkification. This Turkification was the basic reason in the ignition of
the revolution, to fight for the Arabic language and the imposition of
the Turkish language on the Arabs. Other reasons were the
deteriorating economic situation and the increasing of the Arab

Prince (Hussein bin Ali)
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Vorführender
Präsentationsnotizen
In March, two more will join: Potsdam University and American University in Iraq, Sulaimani. 
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