
From 10 to 13 March 2020, the 49th Annual Conference of the German Association for Educational 
Development* will take place at Freie Universität Berlin.

We invite everybody involved or interested in enhancing and developing the quality of teaching and 
learning in higher education to help us shape the conference. In addition to colleagues from the fields 
of higher education research and educational development and quality assurance, we also invite 
educational researchers from related disciplines, teachers and students interested in and engaged 
with the development of teaching and learning to share their insights with us.

17 June 2019 Publication of the Call for Submissions in German

15 July 2019 Publication of the Call for Submissions in English
Conference-Tool	for	submissions	is	online

22 September 2019 Extended deadline for submissions

29 November 2019 Feedback on submissions

09 December 2019 Registration opens
Publication (online) of the preliminary program

10	to	11	March	2020	 Pre-Conference:	Commissions,	Working	Groups	&	Projects

11 to 13 March 2020 dghd-Annual Conference 2020

11 March 2020 Annual general members meeting

12 March 2020 Conference Dinner

03 April 2020 Final submission deadline for selected publications

Autumn 2020 Publication of the selected conference proceedings

The	Conference	is	hosted	by	the	Berlin	University	Alliance	(Freie	Universität,	Humboldt-Universität,	
Technische	Universität,	Charité	–	Universitätsmedizin)	in	cooperation	with	the	Berlin	Centre	for	Higher	
Education	(BZHL).
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HIGHER EDUCATION AS A JOINT TASK: 
TOGETHER – COOPERATIVE – INTEGRATIVE

The	quality	of	teaching	and	learning	in	higher	education	in	Germany	is	at	the	centre	of	political	dis-
cussion	as	rarely	(ever)	before.	With	the	adoption	of	the	treaty	‘Strengthening	Study	and	Teaching’	
and	 the	 ‘Pact	 for	 Innovation	 in	Higher	Education’	 in	June	2019,	 the	German	Government	and	 the	
Länder	have	jointly	created	the	financial	and	organizational	framework	for	the	development	of	higher	
education in Germany until 2030.

For	educational	developers	in	Germany,	the	year	2020	offers	an	opportunity	for	reorientation:	Eight	
years	of	‘Quality	Pact	for	Teaching’	resembled	a	creative	laboratory	in	which	we	could	develop,	test	
and research new measures and formats for teaching and learning. We must now debate and decide 
how	the	measures	and	findings	from	both	practical	experiments	and	research	projects	can	be	secured	
and continued to be used after the end of the funding period. Our challenge is to ensure that degree 
programs train highly qualified and competent graduates ready to meet the challenges of the 21st 
century.	To	achieve	this,	researchers	and	practitioners	in	educational	development	must	continue	to	
examine what helps students to learn and teachers to develop their teaching. In addition, academic 
leaders	and	centres	for	teaching	and	learning	in	higher	education	need	to	determine	how	the	professio-
nalization	of	teaching	can	be	advanced	and	which	role	professional	educational	development	should	
play	within	the	development	of	learner-centred	academic	study	programs,	the	academic	subjects	and	of	
higher education in general. In this context, we need to develop more cooperative and networked struc-
tures	(in	particular	through	the	possibilities	of	digitalization)	in	order	to	systematically	improve	higher	
education teaching and learning through greater cooperation both within and between institutions.

The	dghd	Annual	Conference	2020	aims	to	sharpen	the	view	of	higher	education	as	a	joint	enterprise	for	
teaching staff, students, departments, educational developers, administration, academic leaders, institu-
tions, politics and society. We want to present and discuss perspectives for a participatory, cooperative 
and integrative design of higher education. In three thematic fields, each focussing on different types and 
aspects of cooperation, we hope to identify key impulses for the development of teaching and learning in 
higher education and the further professionalisation of German Educational Development.

Teaching	and	learning	in	higher	education	is	becoming	increasingly	professionalised	–	and	so	is	Educa-
tional	Development.	 In	 addition	 to	practical	 experience,	 the	professionalization	of	higher	 education	
teaching and educational development relies increasingly on the findings of educational research. In 
order to develop their professional practice, teaching staff and educational developers alike must be 
able to reflect the requirements as well as framing conditions of their teaching in the light of current 
research	discourses.	To	facilitate	this,	research	approaches	and	professional	practice	in	the	fields	of	
higher education teaching, educational research and educational development must become more 
closely aligned.

This	means,	that	on	the	one	hand,	current	research	findings	from	related	disciplines	(e.g.	psychology,	
social sciences, educational research, cf. below) or from Educational Development itself have to be 
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taken	into	account	in	teaching-learning	processes	and	in	didactic	practice;	on	the	other	hand,	research	
needs to consider more closely the questions generated through the varifold practical approaches. In 
order	to	advance	the	professionalization	of	higher	education	teaching	and	the	development	of	Educa-
tional Development as an independent scientific discipline, we see great potential in identifying the 
connections and crossroads between instructional practice and teaching and learning related to those 
research discourses.

Submissions for this thematic field should be placed in the context of the following questions:

• To	what	extent	is	instructional	practice	in	higher	education	based	on	(empirical)	evidence?
Where	is	this	necessary,	and	where	can	it	not	/	does	it	not	need	to	be	the	case?

• Which insights and conclusions can be drawn from research findings in relevant disciplines for
the	practice	of	teaching	and	learning	and	Educational	Development?	What	findings	result	directly
from	research	in	Educational	Development	and	how	can	these	be	implemented	in	practice?

• Which	challenges	do	teaching	staff	and	educational	developers	experience	with	respect	to	an	evi-
dence-based	practice?	What	does	this	mean	for	their	self-conception	as	professional	actors	in	the
field	of	higher	education?

• How	does	research	in	the	related	disciplines	contribute	to	sharpening	the	profile	of	Educational
Development	as	a	profession	and	an	independent	scientific	discipline?

• What	(successful)	examples	of	either	evidence-based	or	theoretically	founded	Educational	Deve-
lopment	practice	based	on	strong	theoretical	foundations	or	empirical	research	findings	are	there?
How	does	the	evidence-based	approach	manifest	itself	in	these	measures/projects/concepts?

• Which new research questions arise from the practical insights and experiences of great variety
instructional	practices?

In this thematic field, we particularly welcome research contributions from a broad variety of academic 
disciplines engaged in research into higher education teaching and learning, such as educational science, 
continuous/postsecondary	education,	psychology,	sociology	of	organizations,	political	science,	philo-
sophy, etc. All contributions are welcome which provide an explicit conceptual impulse for/have practical 
relevance	to	teaching	and	learning	in	higher	education.	We	also	encourage	practice-based	submissions	
from educational development that actively draw on research findings and demonstrate how these 
have	influenced	practice.	Finally,	we	welcome	contributions	that	examine	the	discourse	on	evidence-
based teaching and learning from a theoretical perspective and in relation to the development of 
Educational Development as an independent academic discipline.
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THEMATIC FIELD II:
EDUCATIONAL DEVELOPMENT AND THE ACADEMIC DISCIPLINES 
– AN INTENSE RELATIONSHIP

Higher	education	teaching	and	learning	has	always	been	subject-based,	and	this	is	–	explicitly	or	impli-
citly	–	also	a	problem	that	educational	development	needs	to	address.	Where	Educational	Development’s	
approach	to	teaching	and	learning	has	traditionally	been	rather	generalized,	i.e.	seeking	to	appeal	to	all	
teaching	staff	across	disciplines,	we	now	face	frequent	demands	for	more	specifically	subject-related	
approaches. While this is in part a welcome result of a growing engagement with questions of teaching 
and	learning	in	the	subjects	and	disciplines,	it	is	also	a	challenge	educational	developers	need	to	address.

This	thematic	field	focuses	on	the	relationship	between	subject-related,	discipline-specific	and	generic	
aspects of educational development work and instructional practice. It seeks to highlight the potential 
for	exchange	and	mutual	learning	at	different	levels:	when	teaching	staff	from	different	subjects	learn	
from each other, compare their experiences and approaches and look at their transferability, this can ge-
nerate potential for transdisciplinary innovation in teaching. At the same time, Educational Development 
gains in expertise by understanding more thoroughly various academic cultures and teaching practices, 
which	then	helps	to	develop	tailor-made	approaches.	Educational	development	that	is	sensitive	to	the	
affordances	of	specific	academic	sub-milieus	can	support	teaching	staff	more	effectively	in	the	co-con-
struction of instructional expertise. In addition, an understanding of specific academic cultures in those 
sub-milieus	is	crucial	if	we	want	to	initiate	and	accompany	structural	developments	in	the	subjects.	

Submissions for this thematic field should be placed in the context of the following questions:

• How	do	the	objects	and	the	culture	of	an	academic	subject	or	discipline	shape	its	ideas	of	teaching
and	learning,	and	how	does	this	influence	the	design	of	courses	and	programs	in	this	subject?
How	can	educational	developers	acquire	an	understanding	of	these	specialized	cultures	and	academic
sub-milieus,	and	how	can	this	knowledge	be	used	constructively	for	educational	development	(also
in	the	sense	of	theory-building)?

• What	examples	of	developments	and	innovations	in	teaching	exist	in	the	individual	subject	cultures,
and how can Educational Development contribute to making them visible to other academic areas
and	sub-milieus?

• What	does	discipline-oriented	educational	development	look	like,	and	how	can	it	promote	innovation
in	teaching	beyond	the	boundaries	of	individual	academic	subjects?

• How	do	professional	development	programs	for	teaching	staff	need	to	be	designed	to	bridge	the	deve-
lopment	of	generic	instructional	skills	and	the	demands	for	subject-specific	methods	and	approaches?

• 	How	must	Educational	Development	units	be	organised	(and	staffed)	within	a	higher	education	insti-
tution	in	order	to	be	able	to	accommodate	the	needs	of	specific	academic	disciplines	and	subjects
with	respect	to	their	teaching	and	learning?

• What future fields of action and which research questions arise for Educational Development with
regard	to	the	consideration	of	a	discipline/subject-sensitive	development	of	teaching	and	learning?

In	this	thematic	field,	we	particularly	welcome	both	practice-	and	research-based	contributions	from	
natural	sciences,	engineering,	humanities	and	social	sciences,	as	well	as	medicine	and	the	arts	subjects	
with an active focus on teaching and learning in higher education.
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THEMATIC FIELD III:
HIGHER EDUCATION INSTITUTIONS AS LEARNING ORGANIZATIONS 
– POSSIBILITIES FOR COOPERATION

In	institutions	of	higher	education,	teaching	and	learning	occupy	a	paradoxical	position	vis-à-vis	research	
in	many	respects:	on	one	hand,	teaching	is	the	main	task	and	main	source	of	income	for	higher	educa-
tion	institutions.	On	the	other	hand,	it	only	plays	a	subordinate	role	for	reputation-building,	staff	selection	
and	promotional	practices,	and	also	in	the	career	planning	of	most	academic	staff.	Teaching	shapes	
the	everyday	life	of	higher	education	teachers	and	students	to	a	great	extent,	but	is	rarely	the	subject	
of	common,	systematic	reflection.	It	is	–	in	theory	–	a	common	task,	but	in	practice	it	is	usually	left	to	
individual teachers to deal with. In terms of teaching expectations too, aspiration and reality often 
diverge	widely:	While	academic	degree	programs	are	intended	to	prepare	students	for	the	challenges	
of	an	increasingly	diverse,	internationalized	and	digital	world,	this	is	not	yet	sufficiently	reflected	in	the	
daily routines and practices of higher education teaching and administration.

This	thematic	field	deals	with	the	question	of	how	teaching	and	teaching	development	in	practice	can	
be	understood	and	addressed	as	a	joint/common	task.	In	particular,	we	are	interested	in	what	educa-
tional	development	can	do	to	promote	co-constructive	exchanges	and	cooperation	the	micro-level	of	
individual	exchanges	between	teaching	staff,	the	meso-level	of	developing	study	programs	and	the	
macro-level	of	organizational	development	in	higher	education.

Submissions for this thematic field should be placed in the context of the following questions:

• How	can	we	strengthen	the	understanding	of	teaching,	teaching	development	and	innovation	and
its	implementation	in	our	universities	as	a	joint/common	task?

• What	role	do	students	play	in	the	(co-)	design/co-construction	of	teaching	and	learning,	and	how
can cooperation between students and teachers in the development of good instructional practice
succeed?

• How	can	Educational	Development	actively	strengthen	cooperations	between	teachers,	institutes,
faculties	and	central	institutions,	both	within	and	between	higher	education	institutions?

• How	can	we	ensure	that	the	universities‘	strategies	for	the	major	societal	challenges	(e.g.	digitali-
zation,	internationalization,	diversity,	sustainability)	are	also	reflected	and	implemented	in	teaching
practice?

• What is the contribution of Educational Development in the ongoing challenge of positioning higher
education	institutions	as	a	learning	organization?

• What role do higher education teaching and educational development play in the third mission of
the	universities?

In this thematic field, we particularly welcome contributions that address the cooperation of different 
groups	of	actors	or	institutions	within	a	higher	education	institution,	or	provide	examples	for	cross-
institutional cooperation in addressing common challenges in teaching / institutional development.
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FORMATS

Discourse Workshop 
In	a	120	minute-discourse	workshop,	several	didactic	initiatives	or	measures	are	examined	and	discussed	
with a view to their effect on the regular operation of the university. A discourse workshop comprises of 
at least two, at most four perspectives from different contributors and will usually consider questions of 
implementation/transferability	of	the	measure	presented.	The	aim	of	the	discourse	workshop	is	to	
actively	involve	the	participants	in	connecting	the	different	perspectives.	The	submission	for	a	discourse	
workshop	takes	place	as	a	joint	submission	by	all	participants.	The	group	is	responsible	for	the	design	
of	the	entire	discourse	workshop.	The	discourse	workshop	should	be	planned	and	presented	methodi-
cally for between 20 to 50 participants. 

Workshop 
Workshops	focus	on	a	particular	didactic	measure,	project	or	development	with	relation	to	one	of	the	
thematic	fields.	Their	aim	is	to	actively	discuss	or	develop	the	presented	project/topic	with	the	participants
with a view to establishing the likely impact and possible limitations of the approach presented on instruc-
tional practices. Workshops last for a duration of 120 minutes each, input from the organisers should not 
exceed	20	minutes.	The	organisers	are	free	in	how	they	involve	the	participants	in	the	workshop	(provided	
they involve them actively). Submission is a single submission (by an individual or several organisers). 
The	workshop	activities	should	be	planned	and	methodically	presented	for	a	maximum	of	20	participants.

Short Presentation
Short presentations address a particular aspect of one of the thematic fields in a presentation of up to 
20	minutes	(followed	by	a	brief	discussion).	The	presenter(s)	should	also	prepare	some	questions	arising	
from the presentation. Submission is for single presentation (by an individual presenter or group of pre-
senters).	The	program	committee	and	section	chairs	will	group	several	short	presentations	with	(where	
possible) a common topic/focus into an ‘Impulse Forum‘. 

Poster Presentation – Open Poster Gallery
The	individual	posters	must	relate	to	one	of	the	thematic	fields	and	are	to	be	accompanied	either	by	(a)	
presenter(s)	able	to	answer	further	questions;	alternatively,	they	can	be	linked	(by	QR-code)	to	a	short	audio	
or	video	message	(3-10	minutes)	which	provides	the	reader	with	further	information	on	the	project/topic	
at hand. Submission is as single submission (by an individual presenter or team of presenters).

Transfermarket Higher Education Teaching & Learning
In this format, higher education teaching staff and students from all disciplines can submit particularly 
successful	teaching	concepts	or	projects.	A	direct	link	to	one	of	the	three	thematic	fields	would	be	good	
but	is	not	required.	The	presentation	can	be	designed	as	a	poster,	video,	screen	or	podcast	(up	to	5	
minutes)	or	in	any	other	suitable	format.	The	conference	participants	will	be	able	to	vote	for	the	best	
teaching	concepts	and	projects,	the	winners	will	receive	an	award.

Doctoral Presentation (Pre-Conference) 
The	doctoral	forum	supports	doctoral	candidates	who	are	doing	research	on	a	didactic	topic	in	Educatio-
nal	Research.	PhD	students	–	especially	those	in	the	early	phase	of	their	doctoral	research	–	can	present	
their	research	topic	and/or	design	in	the	forum	and	discuss	it	with	others.	The	doctoral	forum	will	be	
moderated by members of the research commission and the dghd PhD network. Further information 
on the presentation and participation can be found on the conference homepage.
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SUBMISSION

Submission	is	via	the	Conference	Tool	(ConfTool).	A	link	to	the	ConfTool	platform	will	be	available	on	
the conference homepage from 15 July 2019 (www.dghd2020.de).

Extended Submission Deadline: 22 September 2019 

For	all	of	the	submission	formats	listed	above,	you	will	have	to	submit	an	abstract	via	ConfTool.	The	
abstracts	for	all	formats	comprise	2,000	characters	(including	spaces).	The	only	exception	are	discourse	
workshops, where the document contains 2,000 characters for the umbrella contribution and 2,000 
characters for each individual contribution (including spaces). Please anonymise your submission for 
all formats (also no references to authors or their home institution in the text).

Contributions can be submitted in German or English.

For your submission we recommend to highlight the following aspects:

• Connection to the thematic field

• Overall goals of the contribution

• Central question

• Methodic procedure

• Questions to the participants

If	you	are	interested	in	a	publication	in	the	conference	proceedings	of	the	dghd	book	series	‘Blickpunkt	
Hochschuldidaktik‘	or	in	a	special	edition	of	the	online	journal	‘die	hochschullehre‘	(www.hochschul-
lehre.org), please indicate this when submitting your contribution and additionally upload a longer 
abstract of a maximum of 4,500 characters (incl. Bibliography).	Please	also	anonymize	this	so	that	
no	inference to the authors or your home institution is possible. Further information will be available 
from 15 July 2019 on the conference homepage.

After submission 
After your submissions have been received by 22 September 2019, they will be matched and 
distributed	automatically	 (via	ConfTool)	 to	 the	 reviewers	 (2	per	submission,	double	blind	 review).	
While	we	 already	 have	 a	 fair	 few	 experienced	 and	 competent	 reviewers,	 the	 organizers	 and	 the	
program	 committee of #dghd2020 would be delighted if we could speed up the process by 
distributing the work among a greater number of peers. If you would like to offer yourself as an 
expert reviewer, you can contact us by email (info@dghd2020.de). After completion of the review 
process, the results will be	assessed	by	the	chairs	of	the	three	thematic	fields	(4	to	5	per	field).	The	
chairs,	in	cooperation	with	 the	 organizing	 team	 and	 the	 program	 committee,	 will	 make	 the	 final	
selection	of	the	contributions	and the composition of the final program of dghd2020.

We look forward to many interesting contributions from you!
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